
Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name Baysgarth School
Number of pupils in school 983
Proportion (%) of pupil premium eligible pupils 32.75
Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021-2025

Date this statement was published 21st December 2023
Date on which it will be reviewed September 2024
Statement authorised by Jade Driscoll,

Headteacher
Pupil premium lead/Designated teacher for looked after
and previously looked after children.

Andrew North, Deputy
Headteacher

Governor / Trustee lead Heather Steven

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £303652

Recovery premium funding allocation this academic year
£76314 (estimate)

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

0
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Part A: Pupil premium strategy plan

Statement of intent

Education is about driving forward social mobility in our local communities. Our role is
to transform opportunities and raise aspirations for all of our students and nowhere is
this more important than with our disadvantaged students.

Our intent is that all of our students, whatever their background or circumstances,
make positive progress during their time at Baysgarth. The aim is for all sub-groups
and all subjects have a positive Progress 8 figure. The prime strategy to achieve this
objective is high quality teaching and learning in every lesson, for every subject. If this
is achieved, all of our students benefit. We teach in mixed ability groups across
virtually the whole school and this is a deliberate strategy to ensure all of our students
benefit from the best teaching.

The key priorities of the school improvement plan all revolve around this theme:

● raising attendance and reducing exclusions, particularly for our disadvantaged
students

● raising attainment and progress for our low ability students, many of whom are
from disadvantaged backgrounds

● raising the literacy, oracy and reading skills of our students so they have the
skills and confidence to be able to succeed and prosper in the adult world

Our pupil premium strategies follow these key priorities and ensure that these goals
are always at the forefront of our thinking. All our stakeholders are clear on these
priorities and the strategies that sit behind them. We take a whole school approach
whereby all of our staff know they are both responsible and accountable for our
priorities and these are followed through from the school improvement plan to
departmental improvement plans and appraisal targets.

We believe that our staff know our students best and will have the greatest positive
impact on their progress, attainment and wellbeing. For this reason, our efforts to use
catch-up monies to support our disadvantaged students revolve around interventions
from our own staff and our on site 1:1 tutors in our Core subjects.

Our interventions are grounded in research, primarily based on the work of the
Education Endowment Foundation and their Teaching and Learning Toolkit. Hence,
our focus on metacognition, effective feedback, Collective Reading, collaborative
learning and oracy skills. These have been proven to have the greatest impact on
student development and therefore form the core of our strategies and teacher CPD.
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Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1 Attendance levels at Baysgarth have been below national for the last few
years and disadvantaged students have a lower attendance rate than the rest
of the school
All Students:
2018 -19* - Baysgarth School 93.8%, National 95.5%
Disadvantaged Students:
2018 -19* - Baysgarth School 90.0%, National 92.5%
*2019/20 and 2020/21 data has not been published due to impacts on
attendance of COVID 19.

2 Prior to the pandemic, the number and rate of suspensions had been
increasing gradually. This increase has continued after the low rates seen
during the pandemic, and the latest term saw another increase in rates across
each school phase.
The increase is present across all school types
Compared to the previous autumn term, suspensions increased for secondary
pupils (+36%)

Nationally, the suspension rate for FSM eligible pupils is more than 4 times
that for non FSM eligible pupils.

Baysgarth School
Suspension Rate

2019/20 2020/21 2022/2023

Disadvantaged 27.2% 20.5% 15.3%

NON PP 8.6 %

All Students 16.1% 14.7% 23.9%

The most common reason for suspensions was persistent disruptive behaviour

3 Although pupil premium students achieve a positive Progress 8 score
compared to the national figures, their score is still below that of all students
across the school

The 2019 Progress 8 score for disadvantaged students nationally was -0.45.
Whilst Baysgarth’s disadvantaged students did better at -0.1, they are still
significantly behind how non disadvantaged Baysgarth students performed
0.63.
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https://drive.google.com/file/d/1KQkk-qMHEQUkpCiOISFWDBLT_mMqi04e/vie
w?usp=sharing

4 Disadvantaged students have been hit harder by the global pandemic than
other groups in society and need more support and intervention to be able to
reach their academic potential. This support is not only academic, but also for
their SEMH needs.
The number of SEMH pupils on our SEN list (30.5%) is higher than both the
national (21.5%) and local area average (25.1%).
SEMH pupils are the second highest primary need on our SEN list, with
cognition and learning the highest at 40.2%. .
This shows the need for both academic and SEMH support for these pupils.
The need for such support is also evidenced in the school’s need to implement
robust SEMH interventions, with investment made in both Zones of Regulation
and Thrive programmes.

5 Disadvantaged students at Baysgarth often struggle to articulate themselves
effectively with their peers and their teachers

An Oracy framework has been developed and used to undertake baseline
assessments for all students in years 7-10. These baseline assessments
indicate a significant proportion of the cohort lack a baseline level of
confidence when conversing orally.

6 Literacy levels of disadvantaged students are below those of other students.
Lockdowns have exacerbated this problem and will make it harder for
disadvantaged students to succeed in their exams.

After conducting reading tests, we have identified that the reading age gap
between disadvantaged students and those who are not, is/now 15 months -
with the biggest gaps in Y8 (20 month gap) and Y11 (21 month gap). Although
these students are making progress since returning to school, more needs to
be done to close the gap, ensuring they reach at least national average
reading ages.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
To achieve and sustain improved
attendance for all pupils, particularly our
disadvantaged pupils.

Sustained high attendance from 2024/25
demonstrated by:
Whole School Attendance exceeding
2% of NA
Attendance of disadvantaged students
exceeding 3% of NA.

To significantly reduce the rate of exclusions
for disadvantaged students

Sustained low exclusion rates from 2024/25
demonstrated by:
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Exclusion rate for Multiple FTEs to be below
2%
Whole school exclusion rate below 8%

Disadvantaged students at Baysgarth perform
as well as non disadvantaged students
nationally.

The average progress 8 score of
disadvantaged students will be at least 0.13,
which is the current national average for non
disadvantaged students.

Disadvantaged students make excellent
progress in their time at Baysgarth, both
academically and in their personal
development.

Disadvantaged students at Baysgarth are
on or above target levels and achieve
excellent GCSE outcomes. Learners have
access to a wide range of SEMH
interventions that support their needs.

Confident and articulate disadvantaged
students who have developed the skills
needed to communicate effectively in a
variety of different situations

No NEETS. Observation data shows
effective use of collaborative learning and
oracy tasks in lessons.

Improved reading comprehension among
disadvantaged pupils

Reading comprehension tests demonstrate
improved comprehension skills among
disadvantaged pupils and a smaller disparity
between the scores of disadvantaged pupils
and their non-disadvantaged peers.
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Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £196,922 65%

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Strategic Leadership of
Teaching and Learning
across the school.
Planning and quality
assuring the CPD
programme and
ensuring all lessons are
highly effective.

CPD is most effective in improving
teachers’ practice and pupils’
achievement when it is sustained and
evaluated. Research from 2006, 2011
and 2012 shows that the evidence is
clear that CPD is effective when it is
targeted, evidence-based, collaborative,
sustained and evaluated:

The best available evidence indicates
that great teaching is the most important
lever schools have to improve pupil
attainment. Ensuring every teacher is
supported in delivering high-quality
teaching is essential to achieving the
best outcomes for all pupils, particularly
the most disadvantaged among them.
Education evidence | Guidance reports |
Metacognition and Self-regulated
Learning

3, 5, 6

Strategic Leadership of
Behaviour and
Attendance across the
school.

Leadership is required to ensure the
effective implementation of the whole
school strategy for attendance as
outlined by the DFE.

Ambitious leadership: setting high
expectations for every child. We must
back head teachers to create strong
school cultures that deliver the best
outcomes for every child. To do this, we
must ensure schools have the support
and capability to set clear and high
expectations of behaviour and outcomes

1, 2, 3
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https://tdtrust.org/2013/09/05/what-makes-effective-cpd-2/
https://tdtrust.org/2013/09/05/what-makes-effective-cpd-2/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities


for all children, as well as to put in place
the support that individual children may
need to meet these.

Timpson Review of School Exclusion

Strategic Leadership of
Literacy across the
school.

Literacy is fundamental for success in
school and later life. Students who
cannot read, write and communicate
effectively are highly unlikely to access
the challenging academic curriculum in
secondary school and are more likely to
have poor educational outcomes across
all subjects. Our strategic lead for
literacy will be ensuring the guidance
from the improving literacy in secondary
schools report is embedded across the
school.

3,6

Purchase of
standardised diagnostic
assessments.
Training will be provided
for staff to ensure
assessments are
interpreted correctly.

Standardised tests can provide reliable
insights into the specific strengths and
weaknesses of each pupil to help
ensure they receive the correct
additional support through interventions
or teacher instruction:
Standardised tests | Assessing and
Monitoring Pupil Progress | Education
Endowment Foundation | EEF

3, 4, 6

Development of the
oracy curriculum,
delivered through ICE
lessons

School21 and the University of
Cambridge piloted an oracy framework
and assessment toolkit. Whilst the
results of the pilots were inconclusive
because of the lack of comparison
schools or control groups, anecdotal
evidence demonstrated a significant
impact on engagement and aspiration
amongst disadvantaged students

Oracy Skills Framework
Oracy Assessment Toolkit
EEF Oracy21 Pilot Report
EEF Oracy21 2nd Pilot Report
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/807862/Timpson_review.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://www.educ.cam.ac.uk/research/programmes/oracytoolkit/oracyskillsframework/
https://www.educ.cam.ac.uk/research/programmes/oracytoolkit/
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/voice-21-pilot?utm_source=/projects-and-evaluation/projects/voice-21-pilot&utm_medium=search&utm_campaign=site_search&search_term=oracy
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/voice-21


Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £60,591 20%

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Engaging with the
National Tutoring
Programme to provide
a blend of 1:1 and small
group sessions for
pupils whose education
has been most
impacted by the
pandemic. School-led
tutoring will be
delivered entirely by
Baysgarth staff as we
know the needs of the
students and are best
placed to close any
learning gaps. A
significant proportion of
the pupils who receive
tutoring will be
disadvantaged

Tuition targeted at specific needs
and knowledge gaps can be an
effective method to support low
attaining pupils or those falling
behind, both one-to-one:
One to one tuition | EEF
(educationendowmentfoundation.org
.uk)
And in small groups:
Small group tuition | Toolkit Strand |
Education Endowment Foundation |
EEF

3, 4, 6

The purchase of
reading books to
support the whole
school literacy strategy.
Staff read with their
Collective Reading
group for 80 minutes
each week

The proportion of children who reported
that they seldom read stories or novels
outside school has increased
significantly in England. Therefore, we
have introduced Collective Reading to
ensure all students have good exposure
to high quality texts.
Reading for pleasure

3, 5, 6

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £45,444 15%

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Part funding of the
Interventions Manager,
Learning Manager,

Tailor targeted approaches to meet the
needs of individuals in your school.

1, 2, 3, 4
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/284286/reading_for_pleasure.pdf


Early Help Manager
and SENSO. Their
roles in school are to
provide targeted
interventions aimed at
stopping exclusions and
repeat exclusions and
sharing the most
effective strategies with
staff.

Universal behaviour systems are unlikely
to meet the needs of all your students.
For pupils with more challenging
behaviour, the approach should be
tailored to individual needs. Teachers
should be trained in specific strategies if
supporting pupils with high behaviour
needs.

Improving Behaviour in Schools |
Guidance Report | Education Endowment
Foundation | EEF

Supporting parents of
Year 7 disadvantaged
students with the cost
of school uniform

Pupils from lower socioeconomic
households are less likely to be able to
afford the cost of school uniforms.
Schools intending to change their
school uniform policy should therefore
consider what provision can be made to
cover the costs of uniform changes for
disadvantaged pupils.
Teaching and Learning toolkit | School
uniform | Education Endowment
Foundation | EEF

2

Funding our Gateway
and Inspire curriculums
to ensure students can
develop key
employability skills,
access cultural capital
and access a diverse
range of enrichment
activities. Including
supporting
disadvantaged students
to ensure they can
access all trips and
visits.

By  ‘Character’, we mean a set of
attitudes, skills and behaviours – such
as self-control, confidence, social skills,
motivation, and resilience – that are
thought to underpin success in school
and beyond. These are also referred to
as  ‘social and emotional skills’,
 ‘non-cognitive skills’ or  ‘essential life
skills’. They include the ability to
respond to setbacks, work well with
others, build relationships, manage
emotions, and cope with difficult
situations. There is growing evidence
that these skills are important to
children’s later outcomes. At the EEF,
we think enriching education has
intrinsic benefits. We think all children,
including those from disadvantaged
backgrounds, deserve a well-rounded,
culturally rich, education.

1, 2, 5
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform?utm_source=/education-evidence/teaching-learning-toolkit/school-uniform&utm_medium=search&utm_campaign=site_search&search_term=unif
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform?utm_source=/education-evidence/teaching-learning-toolkit/school-uniform&utm_medium=search&utm_campaign=site_search&search_term=unif
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform?utm_source=/education-evidence/teaching-learning-toolkit/school-uniform&utm_medium=search&utm_campaign=site_search&search_term=unif


Guidance for teachers | Life skills and
Enrichment | Education Endowment
Foundation | EEF

Chromebook leasing
support

Evidence suggests that teachers can
use technology to increase the benefits
of practice to improve fluency or
retention of information, and that this is
likely to have a positive impact on
learning.
Guidance for teachers | Using Digital
Technology to Improve Learning |
Education Endowment Foundation |
EEF

3

Total budgeted cost: £284,260

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

We have now completed our first year of our three year plan centred around six
identified barriers to learning for our disadvantaged students. Here is a brief summary
of the progress we’ve made so far:

To achieve and sustain improved attendance for all pupils, particularly our
disadvantaged pupils.

The 2022/2023 academic year has seen a continuation of significant challenges for
schools across the country with significantly reduced levels of attendance. A
significant gap remains for our disadvantaged students. Attendance for Baysgarth’s
disadvantaged students was 2.3% below the National Average with the only year
above the national average being Year 11 and Year 8 matching the national average.

The Bridge at Baysgarth provision was launched in the Summer term of 2023 inviting
students with emotionally based school avoidance into school who would otherwise
remain absent. Students attend for 2 hours per day, four days a week with Beth
Wilkinson seeing students in their homes 1 day per week. A further group for students
with behaviour based school avoidance was created in October 2023 to work with
Tina Frary to re-engage students with school, these are 1 hour sessions held twice a
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https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
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https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/public/files/Publications/digitalTech/EEF_Digital_Technology_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/digitalTech/EEF_Digital_Technology_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/digitalTech/EEF_Digital_Technology_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/digitalTech/EEF_Digital_Technology_Guidance_Report.pdf


week. Both groups also have access to an online home learning timetable with access
to Bedrock and Sparx alongside other tasks and activities.

The 100% Attendance Club was launched in October 2023 following the Half term,
with students who had 100% attendance in the previous academic year becoming
members. In January 2024 a new cohort of students will join the club, this will take
member numbers to an estimated total of 330.

The school employed for the 2022/23 academic year, two Attendance Assistants to
target disadvantaged students and their families to promote and improve attendance
for these students, these roles have been made permanent as of November 2023

To significantly reduce the rate of exclusions for disadvantaged students.

During 2022/23, 64%of school suspensions were linked to disadvantaged students. In
2021/22 this figure was 47%. Nationally, during 2022/2023, the suspension rate for
FSM eligible pupils is more than 4 times that for non FSM eligible pupils.

In order to support the reduction of exclusions in 2022/23 the school invested in a
number of interventions which included:

● Headway Alternative Provision Placements (16 FTE)
● Outreach mentor (Sept. 2022-January 2023) to work with students repeatedly

suspended identified for potential move to Headway.
● Think for the Future - Resilience and behaviour mentoring (x2 days per week)
● Increased number of Learning Managers from 4 to 5.
● Enhanced transition support for disadvantaged students vulnerable to

exclusion.
● Funding offsite interventions /alternative provisions for disadvantaged students

The Learning Managers were also able to offer interventions including "drawing and
talking" therapy and emotional wellbeing programmes.

The Inclusion Manager has also arranged for interventions from the community
policing team and community cohesion team to provide educational input for students
who have been involved in incidents that are harmful and abusive / racist /
homophobic.

Disadvantaged students at Baysgarth perform as well as non disadvantaged
students nationally.
Our 3 year average for PP students between 2017-2019 was p8 -0.05. This compares
to the 21/22 figure of -0.47. This demonstrates the net results of all of the lockdowns
and school closures was that PP students have been disproportionately affected in a
negative way. This figure has increased to -0.33 for the year 22/23 which shows
positive progress, especially when you consider the PP P8 average for the rest of the
country is -0.57.
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Disadvantaged students make excellent progress in their time at Baysgarth,
both academically and in their personal development. ERI
Based on the academic year 2022-23, Attainment 8 for pupils who are FSM has
increased from 3.4 to 4.1. Progress 8 has also increased from -0.47 to -0.33.
SEN E pupils are a small sample size of 6. Progress 8 improved on the 2022 results,
with a score of -0.59. In 2022, this was -0.82. In addition, pupils who are FSM and
have an EHCP have a higher attainment 8 score (2.9) than those who do not have an
EHCP (1.4), showing the impact of support on those pupils who are FSM and EHCP
pupils.
SEN K pupils have a smaller gap between FSM and Non FSM than their non SEN
peers. However, further work is needed to close the gap for SEN K pupil progress for
both groups.

For personal development, we offer a range of SEMH interventions. This includes
those provided internally by the SEN team, such as Zones of Regulation and Bridges
Social Intervention and those provided by the Inclusion team, such as "drawing and
talking" therapy and emotional wellbeing programmes. We also access support from
external professionals for SEMH needs such as "With Me in Mind" mental health
support, ONGO mentoring, "Think for the Future" behaviour and resilience mentoring
as well as EP/ ASET/ BST/ CoBE teams.

We support pupils with life skills development through our nurture provision/
personalised options pathway. These option pathways combine both academic and
personal development aspects, to encourage future independence. In addition, Y7-8
nurture pupils undertake dedicated SEMH lessons, to enhance their emotional
development. There is also a focus on identifying trusted adults for those pupils who
require this, to provide further emotional support.

Confident and articulate disadvantaged students who have developed the skills
needed to communicate effectively in a variety of different situations (HBU)
We have developed an oracy framework that is based around physical, linguistic,
cognitive and social and emotional language skills. Collaborative learning is carried out
in all subjects through the use of Kagan structures. This is evidenced using our quality
assurance systems.
We have a our non-negotiables that we expect from students in and out of the
classroom, these are:

● We expect students to be polite and use manners at all times,
not only when speaking to staff, but also to their peers. It is also
considered polite to make eye contact and face the person you are
talking to.

● We expect students to recognise the difference between formal
and informal register and address members of staff and
their peers accordingly.

● We expect students to think before they speak, and use respectful
language which does not upset or offend anyone in any way.
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● We expect students to use full sentences, giving reasons for their
answers and ideas, rather than just using one word answers or
short utterances. ‘I am not sure, because…’ is much better

than just ‘don’t know’.
Students that fail to adhere to our non-negotiables are sanctioned accordingly.
Wehave worked on ways to assess students' oracy skills and confidence levels and we
will continue to develop this this academic year, so that we can report these levels to

parents.

Improved reading comprehension among disadvantaged pupils (GSA)

In the December 2023 NGRT Reading tests all PP cohorts maintained an upwards
trajectory in progress from November 2021/2022.

Where a Standardised Age Score (SAS) of 100 indicates National Average our current
Year 8 PP cohort demonstrated an average SAS score of 98.1 - similar to that of
November 2022 (98.2). The June 2023 NGRT tests demonstrated an average SAS
score of 99.9. The Year 8 PP cohort also made on average more progress than
non-PP students in the December tests.

In Year 9 the average SAS score for the PP cohort in the December 2023 test was
98.2, again an increase from November 2021. In their June 2023 NGRT tests the
cohort demonstrated an average of 100.7 SAS score - above National Averages.

In Year 10 the average SAS score for the PP cohort was 102.1, therefore above
National Averages - in the June test the cohort scored an average SAS of 104 (above
National Averages).
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